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Glossary of Terms
EntreComp

Entrepreneurship education

Entrepreneurship educator

Handbook

Learner

Open Online Training Course

Peer education

Peer educators

Target group

Training of Trainers (ToT)

The Entrepreneurship Competence Framework
Entrepreneurship education seeks to provide learners with
the knowledge, skills and motivation to encourage
entrepreneurial success in a variety of settings. Variations of
entrepreneurship education are offered at all levels of
schooling
from primary or secondary schools
through
graduate university programs and throughout non-formal
and in-formal education.
As such we understand anyone who delivers
entrepreneurship education, independent if this is taking
place in the framework of formal, in-formal or non-formal
education and independent from the educational level
Handbooks are collection of miscellaneous facts on a
particular theme or year. They generally assume knowledge;
hence they are usually used to provide answers to specialist
queries.
Someone who learns different skills from a teacher,
educator or trainer in formal, non-formal and in-formal
education.
A series of lessons to teach the skills and knowledge for a
particular job or activity which are implemented through elearning.
Peer education is a term widely used to describe a range of
initiatives where young people from a similar age group,
background, culture and/or social status educate and inform
each other about a wide variety of issues.
Peer educators provide consultation services to various
learner groups from a similar age group. They develop and
deliver workshops/training sessions covering a variety of
topics, provide training to individual learners, etc.
The particular group of people that an activity is intended to
reach. The target group for this training course is
entrepreneurship educators.
Theoretical or practical training for teachers and trainers.
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1. Introduction to the Handbook
Welcome to the Training Handbook for the
Open Online Training Course of Eco System App.
The handbook is intended to help everyone involved with the Course find their way
around its sometimes complex structures and procedures.
The handbook tries to give information related to the training modules, to offer
additional information about entrepreneurship education and to ensure that all the sections
are set out clearly and in a way which can be understood by all parties.

1.1 For whom is this Handbook designed?
Acknowledging the strength and effectiveness of peer learning, this handbook is
designed to ultimately strengthen, improve and effectively facilitate entrepreneurial
knowledge and skills gain of people who are interested in entrepreneurship education in all
educational levels.
The handbook therefore can be used at three different levels:
•
Training of Trainers (TOTs) or Peer Educator Trainers (PETs) trainings
The handbook serves as a training tool which Eco System App partnership will use to
train trainers often referred to as Trainers of Trainers (TOTs) or Peer Educator Trainers
(PETs). Each of these training webinars can be structured and conducted in accordance with
the sequence, content and structure of this handbook enabling TOTs/PETs to acquire all the
necessary knowledge, information and skills that will enable them to conduct trainings for
learners in turn.
•
Peer learning group facilitation
The role of peer educators is to apply the facilitation skills they have acquired during
their trainings in order to organize and conduct peer learning groups at the grass root level
with their peers and group members. Their role is not necessarily to pass on these
facilitation skills but to use them to create a conducive learning environment and to
effectively transfer knowledge and skills to the participants by means of interactive
exercises. In this context, the handbook serves both as a resource for information and a
reference guide for topics and exercises during peer learning groups.
•
Training additional target groups
The content of the handbook can be adapted to suit the needs of additional target
groups. The facilitator shall ensure that a needs assessment is always conducted prior to
structuring the training so as to know the knowledge levels of the participants and their
specific needs.
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1.2 How to use this handbook
This manual can be used in various ways.
For the facilitation of TOTs it is recommended that trainers use this manual as a
compact and holistic training outline and toolkit. It is designed to enable coherent training if
each module is worked through as outlined in the manual.
However, the structure also provides for alternative ways to use this manual: following
a needs-based analysis of entrepreneurial knowledge, facilitators can select particular
modules and facilitate a tailor-made training for particular learning needs. Moreover, against
the background of facilitation of peer learning groups, the modular structure allows to
spread out learning over several weeks or months, so that participants can learn at their
convenience and relate the contents to their reality. Eventually, it is up to the user and
facilitator to decide how best to use the approach and information presented in this manual.
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2. Entrepreneurial Education in Europe
“The entrepreneurial mystique?”
It’s not magic, it’s not mysterious, and it has nothing to do with the genes.
It’s a discipline. And, like any discipline, it can be learned” (Drucker 1985).
The European Commission first referred to the importance of entrepreneurship
education in 2003, in the European Green Paper on Entrepreneurship in Europe. By 2006,
the European Commission had identified a 'sense of initiative and entrepreneurship' as one
of the eight key competences necessary for all members of a knowledge-based society. The
2008 Small Business Act for Europe, the 2012 Communication on Rethinking Education, the
2013 Entrepreneurship Action Plan 2020, and more recently the New Skills Agenda for
Europe, have kept the need to promote entrepreneurship education and entrepreneurial
learning under the spotlight.
Entrepreneurship education prepares people to be responsible and enterprising
individuals. It helps people develop the skills, knowledge, and attitudes necessary to achieve
the goals they set out for themselves. People need the mind-set, skills and knowledge to
generate creative ideas, and the entrepreneurial initiative to turn those ideas into action.
Evidence also shows that people with entrepreneurial education are more employable.
According to European Commission Entrepreneurship is a skill that can be learnt. People
don't have to be born an entrepreneur to run a successful business. People can become one
by developing an entrepreneurial mind set and skills. As Europe needs more entrepreneurs
creating jobs, it's necessary to support this type of education in all EU countries.
The main objective of the European Commission is to promote entrepreneurship
education and stress its importance at all levels from primary school to university and
beyond.
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3. Entrepreneurial Education in Eco System App project
Entrepreneurship education does not only mean preparing students to become
entrepreneurs. As a key competence for lifelong learning, entrepreneurship education (EE)
should prepare students to face real life challenges once they finish formal education.
Possession of key competences ensures more flexibility in the labor force, allowing it to
adapt more quickly to constant changes in an increasingly interconnected world. Hence,
“Entrepreneurship” is recognized as a key transversal skill that ENHANCES EMPLOYABILITY
and contributes to the EUROPE 2020 OBJECTIVE OF SMART GROWTH (obtain a 75%
employment rate for people aged 20-64 by 2020–by getting more people into work).
Therefore, in times of the economic crisis, it is more than ever vital to offer
entrepreneurship education to everyone by contributing to the objective of the
Entrepreneurship 2020 Action plan of integrating it into ALL EDUCATIONAL LEVELS.
Entrepreneurship education in the framework of regions that aim at smart growth, calls
for MORE COOPERATION AND COHERENCE and demands that educators are equipped with
the ADEQUATE SKILLS, COMPETENCES AND TOOLS THAT BOOST SYNERGIES between
stakeholders of the entrepreneurial ecosystem and allow CROSS-SECTORAL SPILL-OVERS.
There is a TRAINING NEED FOR ENTREPRENEURSHIP EDUCATORS to enable them to
cope with these new trends that smart growth entails and provide them with competences
and methodologies to deliver up-to date entrepreneurship education.
Eco System App, as a MULTI-SECTOR project, adopts an approach that considers all
stakeholders of the ecosystem involved in providing support for entrepreneurs, namely:
teachers, trainers and educators from all educational levels, businesses, public authorities
and Civil Society organizations (associations, foundations, youth organizations).
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4. Entrepreneurial Education and Training
Objectives
Entrepreneurship education is a kind of education that aims at cultivating the
comprehensive qualities of entrepreneurship, the value of innovatory spirit and
entrepreneurship abilities. The objectives of entrepreneurship education are in the following
four aspects.
v
Cultivating the spirit of entrepreneurship
The spirit of entrepreneurship is the conception and ideology of starting a career, the
spiritual state of self-reliance, hard struggle, achievements and contributions, and it includes
the following three aspects.
1.The spirit of entrepreneurship is the spirit of self-reliance and enterprise, and it is the
support of triumph in entrepreneurship. It is also the spirit of being a master in controlling
the destiny, displaying subjective initiative and striving to realize dreams.
2.The spirit of entrepreneurship is the spirit of hard struggle and a good quality of
fearlessness, thrifty and diligence.
3.The spirit of entrepreneurship is the spirit of innovation and consciousness of
developing new ideas and new ways. All the new schemes should be proposed faithfully and
practically to emancipate the mind, create new chapter and keep pace with times.
v
Strengthening three kinds of professional qualities
Entrepreneurship education needs students to exercise and to improve professional
qualities and abilities in all aspects in the course of study and practice, especially to
strengthen the following aspects.
1.
Leadership
Leadership is the ability of taking full advantage of human resources and objective
conditions within the jurisdiction to reach maximum performance and achievement with
optimal cost. It consists of the abilities of influence, planning and organization and decisionmaking.
2.
Risk-taking
The ability of risk-taking is a fundamental quality of entrepreneurs. They usually set
higher goals for themselves, and then concentrate all of their capabilities and talent on the
realization of these goals. However, the higher goals they set, the more risks they exist
relatively, hence it requires entrepreneurs to have the ability of risk-taking. Entrepreneurs
who improve the ability of risk-taking are to be willing to exert all the strength and make
every factor develop in the anticipated direction and this ability can objectively evaluate risk
situations and change unfavorable factors.
3.
Teamwork
Teamwork is the spirit of voluntary cooperation and cooperative efforts to achieve
attain desired goals. It can mobilize all the resources and talent of team members and
automatically remove the entire atmosphere with disharmony and injustice. It will also give
appropriate rewards to the honest and selfless dedicators. Teamwork is as follows: actively
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listen to and absorb effective experience and suggestion, tolerate and respect uniqueness of
individuals, understand personality and attitudes of selves and others, coordinate groups to
work together effectively and create the atmosphere to support each other. Even if
participants won’t found their own small business as soon as the training ends, the study
and practice of entrepreneurship education and the relative professional qualities can
highlight their ability superiority and improve professional competition during the jobhunting.
v
Expanding ways to employment
As a choice of occupation, entrepreneurship is a way to employment. Faced with a
tough job market, it is of necessity to develop entrepreneurship education so that people
can obtain some knowledge of founding small business and professional qualities which are
needed to entrepreneurs. And it is a choice of occupation for contemporary undergraduates
to found their own small business and become self-employed by their comprehensive
abilities and government’s preferential policies.
v
Being a part of quality-oriented education
In fact, developing entrepreneurship education is a part of developing quality-oriented
education. Entrepreneurship needs comprehensive qualities, especially some high-quality
talents. Therefore, entrepreneurship education is a new talent training mode which is
established on the basis of quality-oriented education. At the same time, as a kind of
innovation, entrepreneurship demands broad horizon, wide knowledge, great wisdom and
effective grasp of the market. It also requires good abilities of organization and coordination
and skills of interpersonal relationships. From the above it is clear that the society demands
high qualities of entrepreneurs including abilities of being the characters of innovator,
manager and social activist. Thus, there is no doubt that entrepreneurship education is the
deepening and embodiment of the current quality-oriented education.
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Develop an approach for
monitoring results and
supporting participants.
Develop tools to use in
your training exercises

Develop an open mindset
to approach the training

Training program purpose and goals

Approaches
v
Offering courses
According to the types and majors, schools, colleges and universities can offer required
courses and elective courses concerning entrepreneurship education. In the courses,
students can know all kinds of knowledge and skills concerning entrepreneurship. Different
from some specialized courses, the courses of entrepreneurship education demand that
teachers change the traditional teaching methods and use lots of teaching forms such as
case analysis, role-play, group discussion and interactive games to make students participate
in and obtain the idea and essence of entrepreneurship education.
v
Giving lectures
As a kind of mini-course of entrepreneurship education, lecture has the features of
short time, large content, rich information and flexible forms and it is an effective way to
implement entrepreneurship education.
v
Developing workshops
Developing workshops is one of the important aspects of entrepreneurship education.
Workshops set different entrepreneurship themes, hold workshops and develop practical
activities according to the needs of participants and the features of resources. It can also
provide them practical platforms and chances and make them improve and exercise various
kinds of qualities and abilities of entrepreneurs in the workshops.
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5. Presentation of the training courses
Eco SystemApp modules’ contexts have developed according to the Entrepreneurship
Competence Framework (EntreComp), which is made up by the 3 competence areas and 15
competences as illustrated in the figure below. EntreComp can be used as a reference for
the design of curricula in the formal education and training sector. It can also be used for
activities and programs in non- formal learning contexts (for instance, to foster
intrapreneurship with existing organizations). It aims to establish a bridge between the
worlds of education and work as regards entrepreneurship as a competence.
The EntreComp Progression Model provides a reference for the development of
proficiency starting from value creation achieved through external support, up to value
creation that is transformative. It consists of four main levels: Foundation, Intermediate,
Advanced and Expert.
Each level is in turn split into two sub-levels.
ü At Foundation level, entrepreneurial value is created with external support.
ü At Intermediate level, entrepreneurial value is created with increasing autonomy.
ü At Advanced level, responsibility to transform ideas into action is developed.
ü At Expert level, the value created has considerable impact in its reference domain.
Eco SystemApp partnership separates seven (7) modules, according to the below table.
Every partner was should revise module structure, objectives, learning outcomes and
mapping to EntreComp was developed and agreed.
Title

Discription

A

GETTING STARTED

An introduction to how educators can integrate
entrepreneurship education into their practice, using
EntreComp as the framework for this, for any
learning activity.

B

CREATING VISIONSEEING CHANCES

Looking at the world in different ways, exploring
ideas and seeing beyond the obvious.

C

WHAT IS VALUE AND
HOW DO I CREATE IT?

Understanding the different types of value that an
idea brings, and the value within different contexts
and for different people.

D

TRUST IN MYSELF AND
FOLLOW MY PASSION

Understanding self-building self-awareness of skills
and motivations in yourself and your student.

E

WHAT HAVE I GOT AND
WHAT CAN I GET

Looking beyond-gathering the support and resources
needed to be entrepreneurial.

F

HAVING A GO, TAKING
A CHANCE

Practical entrepreneurial experiences-putting
creative ideas into entrepreneurial action.

G

IS IT WORKING-DID IT
WORK?

Assessment and validation of the learning
experience-monitoring and evaluation of impact.
Creating next practice.

Module
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MODULE A
Title: GETTING STARTED
Description:

An introduction to how educators can integrate entrepreneurship

education into their practice, using EntreComp as the framework for this, for any learning
activity.

Trainer - University of Wales Trinity Saint David Royal Charter
(UWTSD):
The oldest university in Wales and England after the universities of Oxford and
Cambridge. The UWTSD Group includes Coleg Sir Gar and Coleg Ceredigion as part of a dual
sector group structure comprising further education colleges and the university. The UWTSD
Group has over 25,000 learners across 17 campuses in rural and city locations. Together
we deliver clear, tangible benefits for learners, employers, industry and communities by
offering a vocational approach from entry level to post-doctoral research. UWTSD has a
clear and exciting strategic plan which places emphasis upon applied learning, strong
academic disciplines and a clear commitment to innovation, enterprise and knowledge
transfer.

Objectives:
This module offers educators an insight into what it means to become an
entrepreneurial educator, why it matters, and what EntreComp offers both educators and
their learners.
- Why is it important?
- Who is it for?
- Using EntreComp as a learning framework
- Becoming an entrepreneurial educator
The world of work is getting increasingly complex; it changes quickly and the knowledge
of today may not be the knowledge required tomorrow. This presents educators with
challenges such as ‘what do I teach’ and ‘how do I know if I have been successful?’
Globalization also brings challenges, not least because the knowledge the learner needs may
not be immediately available and may require new learning on the part of the educator.
What’s more, knowledge is not enough on its own, and the task of harvesting
knowledge suited to solving a new task or problem becomes more important than
recollection of facts or figures. This requires new skills and new thinking, so the educator has
to be able to demonstrate that they too can become more entrepreneurial - through their
teaching approaches.
Hence becoming an entrepreneurial teacher is an integral part of developing
entrepreneurial learners, but what are the factors involved?
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Seen as a starting point to develop entrepreneurial competencies, EntreComp was
introduced as part of ‘A New Skills Agenda for Europe’. It is designed to offer consensus on
what is needed to address the skills challenges, clarify what can be learned and evaluated,
and to inspire educators to bridge the gap between the worlds of education and work.
The EntreComp Framework is made up of 3 competence areas that are closely
intertwined:
• Ideas and opportunities – helps to develop visioning skills for the future
• Resources – helps to see the skills and knowledge needed to get underway
• Into action – helps to understand the skills and knowledge needed to make things
happen
As will be seen in the following diagram, each of these competencies represents a
building block of entrepreneurship, and everyone has five clear components to provide a
foundation for thinking under each competence. It is important to note that as the world
gets more complex, the ability to be flexible and adaptable to change also becomes
important, so being resilient to change is a competency in itself. EntreComp embraces this
not only in its progression model, but also through the way that when a change occurs or a
situation changes, the educator and learner can skip to the relevant Competency group to
seek inspiration.

1

1

ΕntreComp

(EntreComp: The Entrepreneurship Competence Framework)

(https://ec.europa.eu/growth/smes/promotingentrepreneurship/support/education_el)
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The full framework develops these 15 competences along an 8-level progression model
and ultimately provides a comprehensive list of 442 learning outcomes, which offers
inspiration and insight for those designing interventions from different educational contexts
and domains of application.
The learning outcomes also help educators to evaluate their own starting level, and to
see ways forward for development; hence EntreComp is itself a visioning tool that helps to
plan for success.
The module will set the scene and link to all other modules.
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MODULE B
Title: CREATING VISION-SEEING CHANCES
Description:

Looking at the world in different ways, exploring ideas and seeing

beyond the obvious.

Trainer - National Chamber Network Women Entrepreneurs
(EEDEGE):
EEDEGE is a nonprofit making organization, governed by public law. Members of the
Network are the 59 Greek Chambers, which are bodies governed by public law too. The
Network’s purpose is the development of women entrepreneurship, the promotion of the
equality of sexes in business, the creation of an equal opportunity environment, the
development of the female population’s skills and abilities in order to contribute to the
productivity of the economy and the identification of the obstacles, which prevent women
from participating fully in the working bodies of society, the most important of which are:
financial aspects, childcare and household problems.

Objectives:
The key aim of the module is to present, analyze and compare different methods of
teaching creative thinking skills in the learning process. Participants will gain thorough
knowledge and practical skills concerning diverse methods, aids and tools implemented in
the process of adult teaching. The module aims also at enabling participants to introduce
fresh ideas and solutions into their day-to-day work.

Knowledge:
Basic notions and ideas:
- the concept of creativity in the learning process - creativity as an ability, an attitude
or a process
- the characteristics and features of a creative person
- creative thinking in education - what is creative thinking; reasons for being creative;
how to be more creative and help your students develop creativity?
- the importance of creativity in the learning process - benefits of being creative,
creative thinking approach, creative thinking skills, etc.
- the notion of emotional self-management
- 'hard' thinking vs. 'soft' thinking
- creative thinking vs. critical thinking; combining creative and critical thinking
(productive thinking)
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Creativity in education - implications for teachers and trainers:
- approaches to creative thinking
- creative methods
- creative thinking: strategies, methods and techniques
- support materials and teaching resources for creativity - an overview
- field-specific techniques (outdoor, co-operative and collaborative learning, dialogic
teaching)

Training methods and tools:
Mini trainings with elements of lectures and presentations, workshops, group work exchange of experience and practice, individual work, discussions, brainstorming with the
use of practical exercises, outdoor activities, presentations, printed and online materials.

Practical exercise:

What is your
creativity level?

25 objects game2
The objective is to demonstrate that creativity is more likely to flourish under
unstructured than under structured supervision. (But don’t tell the group this in introducing
2

25 objects game: https://www.trainingcoursematerial.com/free-games-activities/creativethinking-activities/25-objects-game
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the game.) Before introducing the game, assemble 25 objects and place them in a 8½ "11»
envelope, one envelope per team. Each envelope should contain an identical 25 objects. The
objects should cover a wide variety of materials and may include the following:
Commemorative postage stamp, Plastic spoon, Highway map, Ketchup (in small plastic
bag), Sugar packet, Coin, Stone, Small pine cone, Aspirin, Candle, Piece of plastic, Key, Piece
of wire, Screw or nail, Hair pin, Pencil, Telephone memo slip, Needles or pins, Button, Piece
of cloth, Matches, Beer can opener, Coping saw blade
To play the game:
1. Divide the group into teams of five to nine persons.
2. Appoint a leader for each group. The leaders are to function differently—some will be
relaxed, encouraging, unstructured leaders (Supervisors A); the others will be more
structured (Supervisors B). Each leader receives only his/her instructions in writing and does
not see the other instructions.
The instructions to be given to the unstructured leader, Supervisor A, follow:
Instructions for Supervisor A (print as an instruction sheet)
Your group has the task of grouping (classifying) a number of miscellaneous objects.
Your group’s creativity will be measured by its ability to come up with as many groupings as
it can in the ten minutes available. Your job is to unleash the creativity that resides in the
group. Since the task is clear-cut, just start them off with an encouraging sentence or two.
Then give them their instruction sheets, dump the 25 objects on the table, and begin to
work for the ten minutes.
The instructions for the structured supervisor follow:
Instructions for Supervisor B (Print as an instruction sheet)
Your group has the task of grouping (classifying) a number of miscellaneous objects.
Your group’s creativity will be measured by its ability to come up with as many groupings as
it can in the ten minutes available. Prior experience with this game indicates that your group
will perform well if it receives a helpful “pep talk” preliminary to their actual work on the
task. It is thus essential that you talk to them for four or five minutes on the importance of
putting things into groups or categories. Use examples from
Everyday experience—for example, a supermarket couldn’t function if it didn’t group its
products properly (apples, oranges, cookies, cereals, meats, frozen foods, etc.); the auto
industry couldn’t serve its clients if it didn’t carefully group its replacement parts using
various lists and catalogs; imagine a library without a system of classifying its books, or
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stamp collectors who didn’t group their stamps by country, or zoologists and botanists who
failed to classify fauna and flora.
Company experience—for example, the personnel office groups jobs in classes for
recruitment and pay purposes; secretaries maintain groupings of letters (files) for easy
reference.
After your introduction, don’t pause for questions. Just pass out the instruction sheets,
dump the 25 objects on the table, and begin to work for the ten minutes.
3. The best physical arrangement for the game is to have each group work in a separate
room. A large room may also allow for privacy and noninterference from the other group(s).
If a private room is not available, let the teams work one at a time, with the non-players
staying outside the game room. Instruct each group to stay together and not to talk to each
other, or it will spoil the game.
4. Each team should have a table to work on, a flipchart sheet or two to record their
categories, and a felt-tip pen.
5. Have the team leaders hand out the following instructions to each member of their
team when the task begins, but not before that time:

-

-

Group Instructions (print as an instruction sheet)
This game is designed to ascertain the creative power of your group. Your task is to
Come up with as many different groupings (categories or classifications) as you can of the 25
objects that you have been given; for example, your ball point pen can be put into such
groupings as plastic, metal, etc.
List the groupings on the newsprint sheet.
Perform the task in ten minutes.
6. If manpower allows, appoint observers, one for each team. Instruct them to look for
factors which influence—help or hinder—creativity. Also pay particular attention to items in
their instruction sheet, which follows:
Instructions for Observer (print as an instruction sheet)
As observer you observe the action silently. Do not intervene, except to call time after
ten minutes of work.
Note: The team leader begins the assigned task after he/she has made his/her
introductory remarks. He/she is not to allow for a question period since the participants
have instruction sheets. Pay particular attention to
-

Factors or influences which encourage group creativity.
Factors or influences which inhibit creativity.
The role of the leader: Is he/she encouraging, friendly, supportive, dominating,
discouraging, argumentative, neutral, and passive?
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-

Climate: What is the group atmosphere and is it conducive to creativity?
Participation: Is it widespread, or do one or two people take over? Does this help or
hurt creativity?
If there were any real breakthroughs, what were they and what produced them?

7. Divide the total group into subgroups and position them at different points in the
room.
Introduce the game as follows: “We are about to engage in a game which will test the
creative power of your group. I will now appoint team leaders and give them their
instructions. Will the team leaders please step forward and read your instructions
privately?” After they have read their instructions, give them each the big envelope of
objects and a group of participant instruction sheets.
Call each group of leaders (A vs. B) aside separately to check if they have questions. Tell
them that their sequence of operations is as follows:
1. “Have everyone find a seat around the table.”
2. “Deliver your introductory remarks and get going. Do not pause for questions since
the participants are being given an instruction sheet.”
3. “Pass out the participant instruction sheets and dump the 25 objects on the table.
This is the signal to begin work.”
4. “Conduct the task for ten minutes.”
After all teams have done their work, either simultaneously or in sequence as privacy
conditions may allow, have the team leaders post their flipcharts to the wall and count the
number of categories their groups produced.
Note: Every entry is a category since the instructions said nothing about general
categories, subcategories, etc. Anticipate some argument on this point, but hold firm to your
position.
Experience with this game indicates that these results will typically ensue:
1. The structured team(s) will perform less well than the unstructured ones. Why?
Because structure inhibits creativity: “If you give Johnny a paint brush and ask him to paint a
horse, you’ll only get a horse. But if you say: ‘Johnny, draw whatever you like,’ you may get
the Mona Lisa.”
2. Sometimes both kinds of teams have a tie, or nearly so. If so, the question is: “If
lectures don’t make a difference, why give them? Why run the risk of smothering creativity
with a lot of patter? If you over-communicate, the group has two problems: the assigned
task and how to cope with the leader’s input about the task.”
3. If, as a less likely possibility, the structured team wins by a large margin, ask the
observer what produced the creativity. Also, tell them that this result is unusual, for typically
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the added structure tends to confuse people, slow down the group, and inhibit its creativity.
Conclude the discussion by asking participants to draw on their own experience concerning
the impact of high/unnecessary structure on creativity.
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MODULE C
Title: WHAT IS VALUE AND HOW DO I CREATE IT?
Description: Understanding the different types of value that an idea brings, and the
value within different contexts and for different people.

Trainer - National Center for Development of Innovation and
Entrepreneurial Learning (NCDIEL):
Nongovernmental, non-for-profit organization that was established in 2009. The Centre
is following the recommendations from the project “South-East European Co-operation of
Innovation and Finance Agencies 2009-2012”. SEE-IFA Network aims at strengthening
capacity for effective provision of innovation, technology and financial support to micro,
small and medium sized companies. NCDIEL is supported by the Ministry of Economy and
the Ministry of Education and Science of the Republic of Macedonia, the three biggest
chambers, the Faculty of Mechanical Engineering – Ss. Cyril and Methodius University, the
Centre for Research, Development and Continuous Education, Bureau for Development of
Education. It is also supported by the Roma youth NGO, the Roma Resource Centre, the
Regional South-east European Centre for Entrepreneurial Learning and by the students’
organizations ESTIEM, BEST and AIESEC.

Objectives:
Within this module, entrepreneurial educators should explain to their students the
meaning of the term VALUE in a broad content. Through number of practical examples,
educators should lead students within the evolutionary process of understanding value

Knowledge:
-

Basic understanding of value
Possibilities that one idea/topic/item can have different types of values (personal vs.
community vs. social value)
Understanding several methods for selecting best ideas from the pool of ideas (+/systematic thinking, multi-criteria factor analysis, ABC Analysis, …)
Understanding value chains
Student will be for a first time become familiar with IP (Intellectual Property) rights.

Usually the value of the single idea is 0 (zero). Students should learn that at the
beginning a single idea is worth zero. The real value of any creation is in the implementation
of ideas, not the ideas themselves.
Coming up with a single idea is easy. Continually coming up with multiple ideas that
allow you to pivot and shift as circumstances change is far more challenging, but as an ability
has far more value. Implementing ideas is hard because that’s where things can get
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complicated. The devil is in the details. Turning something mental that you have visualized
into something physical is often quite a challenge. Of course there are exceptions, but even
when people value ideas, solid implementation is still required to extract the value.

Training methods and tools:
Part of implementing an idea is making it more concrete, such as by creating a design
doc or business plan. Communicating an idea is also a potential challenge as people ask ‘why
change’ and ‘what is so different’? A structured communication document is more than an
idea — it’s part of the implementation process. This is where you begin working out the
practical details. If you do it well, this kind of work can really make you pull your hair out.
But it also creates a lot of value and importantly, recognition of that value to others.
In this section student will be introduced to IP (Intellectual Property) rights, and how
ideas can be transformed into something to sell.
The module will make links with module D (finding resources) and F (into action).

Practical exercise:
Decision Matrix Analysis is a very useful model that can be used in almost any important
decision making process where there isn't a clear and obvious preferred option. This
model/technique can be found also with other names: Pugh matrix, decision grid, selection
matrix or grid, problem matrix, problem selection matrix, opportunity analysis, solution
matrix, criteria rating form, criteria-based matrix.
A decision matrix evaluates and prioritizes a list of options. It's particularly powerful
where you have a number of good alternatives to choose from, and many different factors
to take into account. The decision maker first establishes a list of weighted criteria and then
evaluates each option against those criteria.

•
•
•

•
•
•
•

When to use a Decision Matrix ?
When a list of options must be narrowed to one choice.
When the decision must be made on the basis of several criteria.
After the list of options has been reduced to a manageable number by list reduction.
Typical situations are:
When one improvement opportunity or problem must be selected to work on.
When only one solution or problem-solving approach can be implemented.
When only one new product can be developed.
When you need to choose one business idea for further development of the business
concept/model, etc.
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Decision Matrix Analysis example
A young entrepreneur Simon has three ideas for starting his business. In order to choose
most promising idea and start developing business concept related to that idea, Simon
chooses decision matrix analysis to select his best idea. Speaking with more experienced
entrepreneurs and listening advices from the mentors from Skopje Business Start-up Centre
he listed the most important criteria for idea selection:
•
•
•
•

Profitability
Return of investment
Feasibility for implementation of the idea Time for development of idea to market
Innovativeness of the idea

He develops a table (Table 1) where in the first column he placed all key criteria for
business idea selection. In the upper row he listed his three options (business ideas) for
starting his business.

Main criteria for best
idea selection

Idea 1

Profitability
Return of investment
Feasibility for
implementation of the
idea
Time for development of
the idea
Innovativeness of the
idea
Total score for each idea

Table 1

Idea 2

Idea 3
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The next important step (Table 2) was to see which of the criteria is the most
important. Again, listening the advices from more experienced entrepreneurs, Simon
decided that the most important criteria is the profitability (this criteria count with 30% of
the total importance), while less important factor is innovativeness (only 10%).

Main criteria
for best idea
selection

Weight
(importance
of the
criteria)

Profitability

30

Return of
investment

25

Feasibility for
implementation
of the idea
Time for
development of
the idea
Innovativeness
of the idea

Idea 1

Idea 2

Idea 3

20

15

10

Total score for each idea:

Table 2

3

In the next step (Table 3) Simon make scores of each idea against the each criteria. He
scores from 0 (poor) to 5 (very good). Note that Simon does not have to have a different
score for each option – if none of them are good for particular criteria in Simons’ decision,
then all options should score 0. It's perfectly acceptable to have factors with the same
importance.
At the end, multiply each score by the weight of the criteria, to show its contribution to the
overall selection. Finally add up the total scores for each option (business idea). The highest
scoring option will be the best option.

3

Second step. Develop the relative importance of the criteria in your decision. Show these as percentages
up to 100%, where small numbers means that the criteria is relatively unimportant in the final decision, while
higher percentages means that it is very important.
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In the case of Simon, decision matrix analysis showed that the best option is the Idea
3 (total score of 340 points) and that Simon should start to develop that idea into business
concept.
Main criteria
for best idea
selection

Weight
(importance
of the
criteria)

Profitability

30

3

90

2

60

4

120

Return of
investment

25

3

75

1

25

3

75

20

3

80

5

100

4

80

15

2

30

4

60

3

45

10

2

20

4

40

2

20

Feasibility for
implementation
of the idea
Time for
development of
the idea
Innovativeness
of the idea

Total score for each idea:

Idea 1
Score

Idea 2

Weight
x score

Score

280

Table 3

Idea 3

Weight
x score

Score

Weight
x score

280

340

4

Conclusion
Decision Matrix Analysis helps you to decide between several options, where you
need to take many different factors (criteria) into account. The method can be used in the
foresight working group to reach a consensus about the best project or scenario.
It might be used by a group of decision makers to define which policy is the best to
achieve a goal defined by several criteria. But generally an expert prepares the weighed set
of criteria for them and the decision makers just grade each policy option or action
according to these criteria at a meeting. When building the weighted set of criteria or
grading the actions according to the criteria, it is easier to work with a small group because a
consensus is needed if it has to be done in a short time.

4

Third step. Score (from 0 to 5) each idea against each criteria and calculate total score for each idea.
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MODULE D
Title: TRUST IN MYSELF AND FOLLOW MY PASSION
Description: Understanding self-building self-awareness of skills and motivations in
yourself and your student.

Trainer - Artevelde University College Ghent, Member of the Ghent
University Association (AU GENT):
AU GENT is one of Flanders’ largest university colleges. It offers study programs in
teacher training, business and graphic education, health care and social work. Moreover, it is
a knowledge center for education, research and services, where students, collaborators
and strategic partners cooperate and develop their talents in a stimulating and
internationally oriented environment. As an institute based on a culture of
internationalization, Artevelde University College Ghent is an active partner in diverse
regional, national and international networks, attends various international conferences and
collaborates intensively with international partners for educational and for research
purposes.

Objectives:
The purpose of this module is to stimulate entrepreneurial educators to use their own
strengths to help students discover what their motivation, talents, strengths and passion is.
The module will put emphasis on why it is so important to find what you love and to be able
to follow that passion.
Therefore this module will provide tools to help students and entrepreneurial educators
discover what their inner motivations and talents are and what they believe is important.
Setting out goals for yourself is not enough. Students need to find their ‘why’, the real
reason for doing things. To do this properly, the module guides the entrepreneurship
educator in how to develop learners understanding of themselves. The module introduces
the concept of self-efficacy and suggests strategies to build the self-efficacy in different
ways. We will clarify the concept of ‘authentic learning’ and stress the importance of making
learning relevant to real life as a route to engaging interest of learners.

Knowledge:
-

Trust their own ability to generate value for themselves and others
Make the most of the strengths and weaknesses
Willingness to put effort and recourses into following their passion and creating value
for others
Knowledge of what their weaknesses are by teaming up with others and by furthers
developing their strengths
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-

Showing grit and knowing why this is important. To be able to stay focused on the
passion and keep believing despite setbacks

Training methods and tools:
We will take a closer look to how phrasing positive and negative feedback can influence
a learner in taking certain decisions. We will present tools that can help the entrepreneurial
educator to give feedback correctly. We will also discuss the importance of failure, what can
be learnt from it and why it is important to learn for you mistakes and show some resilience.
We focus on how important is to combine passion and perseverance and become really
gritty about the enterprise you want to set up.

Practical exercise: Personal SWOT analysis
The educator will need to know what his/hers own strengths and weaknesses are before
the student can be helped in figuring this out. Doing a personal SWOT analysis5 is useful
technique to help you identify your strengths and weaknesses and analyses the
opportunities and threats that are also present.
To perform the SWOT analysis, the learner needs the grid below to work in.
Strengths
What do you do well?
What unique resources can you draw on?
What do others see as strengths in you?

Weaknesses
What could you improve?
Where do you have fewer resources than others?
What are others likely to see as a weakness?

Opportunities
What opportunities are open to you?
What trends could you take advantage of?
How could you turn strengths in
opportunities?

Threats
What threats could harm you?
What is your competition doing?
What threats do your weaknesses expose you to?

Write down the answers to following questions.

-

1. Strengths
What advantages do you have that others don’t have?
What do you do better than anyone else?
5

Source: MindTools – Essential skills for an excellent career.
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-

What do other people see as your strengths?
Which of your achievements are you most proud of?
What resources can you draw on?
The learners should consider this form their own perspective, but also ask people
around them. They should try to be as objective as they can. When they know what their
strengths are, they can use them in a work context better. If learners find it difficult to
identify personal strengths, they can try by first writing down their personal characteristics.
Some of these can even be strengths.
Tip: learners can also think about strengths in relation to people around them. Ask people
you work with, which jobs you are likely to end best. Ask them what they see you do more
than anyone else and which talents you select.
2. Weaknesses
- What tasks do you usually avoid because you don’t feel confident in doing them?
- What will people around you see as your weaknesses?
- Are you completely confident in your education and skills training? If not, where are
you weakest?
- What are your negative work habits (for example, can’t cope well with stress, are often
late, taking a long time before getting started)?
- Are there aspects of your character that hold you back in achieving what you want?
Learners should also consider the weaknesses form an external perspective. DO other
people see weaknesses they don’t see? They should try to do this in a realistic way, it’s
better to face unpleasant news as soon as possible.
3. Opportunities
What new technology can help you out? How could other people help you?
Is your industry growing? If so, how can you take advantage?
Do you have a network of people who can help you or give you advice?
What trends do you see that could be of purpose for you?
Does your company/idea fill a need that no one is filling at the moment? What makes
your idea unique?
Tip: learners can find good ideas for help during network events, educational classes or
conferences. They should not be afraid to broaden their horizons and take on a new roll or
function during their current job. Learners should look at their strengths and ask themselves
whether these open up opportunities. When looking at their weaknesses, they can ask
themselves whether they can open up opportunities by eliminating those weaknesses.
-

4. Threats
- What obstacles do you face at work?
- Are any of your colleagues competing with you for projects of roles?
- Is your job changing?
- Does changing technology threaten your position?
- Could any of your weaknesses lead to threats?
Performing this analysis will often provide the learner with key information. It can point
out what needs to be done and put problems into perspective.
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MODULE E
Title: WHAT HAVE I GOT AND WHAT CAN I GET
Description:

Looking beyond-gathering the support and resources needed to be

entrepreneurial.

Trainer – Regional Development Agency Senec-Pezinok (RDA):
Interest association of legal entities engaged in regional development since 2002. It is a
member of an integrated network of 52 regional development agencies established by the
Ministry of Transport, Construction and Regional Development of Slovak Republic. The main
mission of the Agency is to provide technical assistance for development of regional plans,
strategies, projects and programs. RDA has a proven record in VET and LDV project design
and implementation with developing more than 130 projects, including leading role in big
international projects (projects with budget more than 1mil Eur), RDA collaborates with 73
municipalities, more than 12 VET schools, social partners, public, SMEs & NGO sectors in
Slovakia and abroad.

Objectives:

Module E is focusing on the important subject for fostering

entrepreneurial spirit among students – understanding and managing resources, developing
financial and economic literacy and gathering the support needed for starting and operating
a venture. The aim of the Module E: WHAT HAVE I GOT AND WHAT CAN I GET? is to help
teach students how to understand resources in a broader sense, motivate them to use
resources responsibly, appreciate the importance of sharing resources, understand basic
economic and financial concepts of business operation and teach them how to effectively
communicate and get support needed to become an entrepreneur.

Knowledge:
The structure of the Module E:
1. MOBILIZING RESOURCES
1.1 Understanding resources and responsible resource management
1.2 Importance of sharing resources and networking
2. FINANCIAL AND ECONOMIC LITERACY
2.1 2.1 Law of supply and demand and Economics of one unit
2.2 2.2 Estimating costs – Expenses forecast
2.3 2.3 Budgeting
3. MOBILIZING OTHERS
3.1 3.1 Social competences
3.2 3.2 Communication skills
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Training methods and tools:
This module is designed as a set of practical activities/exercises that can help
entrepreneurial educators familiarize students with the subjects. Step by step guide through
teaching activities uses various pedagogical methods and techniques like interactive group
work, individual work, classroom brainstorming, discussion exercises, real life motivational
examples and demonstration.

Practical exercise:
In the Module E you will find several practical examples of activities as well as a step by
step guide how to conduct them with the students:
Activity – Understanding resources
Activity – Responsible resource management
Activity – Law of supply and demand
Activity – Economics of one unit
Activity – Understanding budgeting
Activity – Household budget workshop
Activity – Developing our social competencies
Activity – Communication skills
In this handbook as an example of the practical exercise we will give the Activity –
Economics of one unit. It is a workshop lesson that can help students understand and
explain the concept of economics of one unit, understand and build financial indicators
needed for a value-creating activity, distinguish variable and fixed costs and define the term
contribution margin.
Activity – Economics of one unit
Divide your learners in smaller groups (5-6 students) and hand out the Economics of
One Unit Worksheet per group. Tell them to think of the toy that they will produce and sell.
They should also think of the name of the toy, materials that the toy is made of, price of
those materials per single toy, time needed to assemble one toy, labour price per hour
needed to build one toy, as well as any additional costs related to the toy (shipping,
packaging, commission etc.). Afterwards tell learners to share their results, think of other
products that could be calculated and discuss the possibility to lower the price of the
product in order to raise demand and increase supply. Below you can see the example of the
worksheet. You can find printable version in the materials as: EOU worksheet.

31

Economics of One Unit worksheet
Working as a group, think that you are a company that build toys. You just came up with a
new toy you will sell to your customers.
Toy description:
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
Toy name:
___________________________________________________________________________
Target Customer:
___________________________________________________________________________
Materials needed to build ONE Toy
___________________________________________________________________________
___________________________________________________________________________
Time (in hours) needed to build ONE Toy:
___________________________________________________________________________
After you have your new toy fully designed, think economics!
Determine the price of the materials needed to build one single toy € _____________
Determine how much will you pay per hour for building a toy € ____________ / hour
Multiply the time needed to build one toy and the hourly pay rate for your labour cost
stated above €____________ / toy
Determine if there are any other variable expenses per unit (for example shipping cost)
€___________ / toy
CALCULATE the ECONOMICS OF ONE UNIT
Selling price per unit
Cost of goods sold (total materials
and labour) per one toy
Other variable expenses per unit
(shipping…)
Total expenses per unit (B+C)
Contribution Margin (A-D)

(A)=€
(B)=€
(C)=€
(D)=€

Share your toy and your calculations with the class!
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MODULE F
Title: HAVING A GO, TAKING A CHANCE
Description: Practical entrepreneurial

experiences-putting creative ideas into

entrepreneurial action.

Trainer - Innogate to Europe (INNO):
SME, created in 2011 by two female entrepreneurs. It provides ADULT EDUCATION with
focus on entrepreneurship education and active citizenship. In this sense, it is specialized in
promoting entrepreneurship, EU project development, training, technology transfer at EU
level and enhancement of international collaboration among the different actors involved in
the value chain of the innovation process of smart entrepreneurial ecosystems. The
company has a broad knowledge of project management as well as
dissemination, communication and exploitation activities. It also provides support in the
design of the methodological approach, monitoring of project development, preparation of
joint action plans and roadmaps, SWOT analysis, assessments and databases.

Objectives:
The module “Having a go, taking a chance” intends to help entrepreneurial educators
prepare their students for practical entrepreneurial experiences by showing them how to
effectively identify the problem they want to tackle, understand its complexity and develop
a problem solving strategy to put the proposed solution into action.

Knowledge:
ü Identifying and defining the problem.
ü Generating multiple answers or alternatives.
ü Evaluating the alternatives and weighing up risks to select the best
suitable alternative.
ü Implement the solution.

Training methods and tools:
The module has the objective to present different tools for problem definition to
educators that they can use to help their learners identify problems, such as the “5 whys” or
the “Root cause analysis”. The model introduces the importance of understanding the
complexity of the tackled problem and suggests tools that can help to better analyse and
understand a web of interrelated issues, such as the “Cause and effect diagram”. The
module will also identify the value of having multiple answers making the link to creativity
for generating alternatives and understanding the use of wicked problems. Tools will be
presented that can help learners to select the alternative in a structured manner (e.g. by
identifying the risk and evaluating it with a risk probability chart).
The module will make links with module D and F.
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Practical exercise: The Cause and Effect Diagram (Ishikawa Diagram)
An important step to solving a problem is the identification of its causes. The cause and
effect diagram helps you to consider all possible causes, rather than to just tackle the most
obvious ones. The diagram helps to analytically search for the causes of a problem and
identify the root cause of a problem. In this sense, it is helpful to discover a more robust
solution. This exercise shall help the educator to practice one of the most common methods
to visualize a problem-solving process with his/her learners. It can be particularly useful for
group activities, practicing at the same time the ability of team work (also see Module G)
and creativity (also see Module B).
This exercise introduces the Ishikawa-Diagram, also commonly called “fishbone
diagram” since a finished diagram can resemble a fish skeleton. The method was developed
by Professor Kaoru Ishikawa in the 1960s.
The exercise simulates a team approach to solving a problem. It is particularly useful in
situations in which little quantitative information is available. The educator should follow the
steps indicated below:
Step 1: Problem definition
Before the educator divides the learners into groups, the problem to be tackled shall be
stated. To do this, it is essential to be able to describe the problem accurately. Therefore,
the educator asks the learners to describe, for example:
•
Who is affected by the problem?
•
When does the problem occur?
•
Where does the problem occur?
The groups write the problem in a box and draw a horizontal line across the paper.

Tip: Depending on the level of difficulty searched for in the exercise, the educator can
select a problem that the learners relate to and affects the learners themselves or a problem
with which they are less often confronted.
Example6:

6

Source: Reiprich, A.; Steinel, M.: Qualitätsmanagement in Gastronomie und Gemeinschaftsverpflegung,
In: AID Spezial, page 14.
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Step 2: Identify the main factors
The educator asks the learners to group the main causes into categories. These could
include the following:
•
People involved
•
Machines and Equipment
•
Materials to produce the final product, etc.
The main causes can belong to the categories stated above or can be different ones (see
example underneath). For each main factor, a diagonal line shall be drawn and labelled.

Example: In this example, the following main factors have been identified:

Step 3: Identification of causes
The educator asks his/her students now to identify possible causes and relate them to
the identified factors. It is important to encourage the learners to come up with multiple
answers and think freely. The educator should encourage the learners to make use of their
creativity and brainstorm together to also discover the less obvious causes. If necessary,
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complex causes can be broken down into sub-causes and added to the “horizontal cause
lines” as diagonal lines. When doing so, the educator might need to assist his/her students
to scrutinize each cause asking “why”, but at the same time assist them to not get tangled
up. In the final diagram, it is helpful to only display the most likely causes in order not to
compromise the clarity of the diagram.

Example: A finished diagram might look like this.

Step 4: Analysis and evaluation
Finally, the learners shall analyze and evaluate the identified potential causes in order to
weigh them according to their significance and influence on the problem.
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Tip: To help the learners weigh the causes, display the diagram and let the learners
identify what they esteem the causes with the highest weight according to their significance
and influence on the problem.
Depending on the degree of difficulty and expertise of the group, you can do this either
in a group discussion, or you can provide each participant with 3 red stickers. Each
participant has to place one sticker next to the 3 causes that he/she esteems to be the most
significant ones. The cause with the highest number of red stickers seems to have the highest
weight. In this sense, this exercise can help to identify the root cause.
The obtained results can be used to develop possible options for action to tackle the
root problem.
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MODULE G
Title: IS IT WORKING-DID IT WORK?
Description: The core of Module G is to analyse Working with others, Planning and
management and Learning through experience competences, which are the means to review
all competences explored in module A-F as well as to provide relevant assessment and
monitoring rationale, strategies and tools.
The contents of Module G will be structured as follows:
1. Introduction
2. Working with others
3. Planning and management
4. Learning through experience
5. Assessment and monitoring tools for all modules
One of the challenges of effective assessment is to ensure that there is a close alignment
between the learning goals, the teaching and learning activities aimed at meeting learning
goals and the assessment tasks used to assess whether learning goals have been met.

Trainer - MATERAHUB:
MATERAHUB is an aggregator of people and business encouraging the creation of new
job opportunities and the promotion of sustainable development. Through MATERAHUB
different subjects provide their expertise and ideas to valorize the local and regional
community, which becomes the starting point and meeting place of national and
international creative realities related to the HUB. For this reason, MATERAHUB provides
spaces and resources, links and knowledge, talents, opportunities and investments to help
people to turn ideas into reality. MATERAHUB’s primary objective is a better quality of life,
made of the rediscovery of traditional values and innovative solutions to emerging needs,
with social innovation and creativity at the center of each project. MATERAHUB promote
know-how exchange and co-working activities with the aim to create and plan creative yards
in which give birth to new projects.

Objectives:
The module “Is it working-did it work?” intends to help entrepreneurial educators to
assess and validate the learning experience as well as monitor and evaluate the impact of
the learning path. Also, the module focus on creating next practice, working with
stakeholders and the value of cross-sectoral working e.g. engaging education / business /
community stakeholders.
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Knowledge:
The areas that will be monitored and assessed are: Entrepreneurial mindset:
Connectedness to education and labour market - Entrepreneurial knowledge –
Entrepreneurial skills - Entrepreneurial attitudes.

Training methods and tools:
Among individual activities/self-assessments, role play games, case studies, discussions,
debates, brainstorming sessions, projects, team working exercises, we have identified the
following methodologies and relevant tools:
ü CONTINUOUS ASSESSMENT (at the end of each module): Check points / quizzes
including multiple-choice questions true/false and/or drag and drop exercises to test
the topics were understood - Examples and ideas for questionnaires quizzes /
brainstorming activities, which educators can use with their students to evaluate
learning outcomes.
ü SELF-ASSESSMENT TESTS for specific modules.
ü FINAL ASSESSMENT (at the end of the training path): Final self-evaluation
questionnaire for educators at the end of the training path - Multiple-choice
questions, true/false and/or drag and drop exercises regarding main topics from
each module that educators can submit to students - Case studies appropriate to the
contents of all modules with 3-4 open questions and/or guided writing compositions
to inspire learners with real exemplary stories that they can easily connect with
personal life / business contexts - Team work exercises to develop and/or
demonstrate the feasibility / success of a business project.
Frequency assessment: the assessment and the evaluation of learning outcomes will be
carried out during (at the end of each module) and at the end of the whole course through
the following methodologies: direct teaching-learning methods; interactive teachinglearning methods; practical-operational teaching-learning methods.

Practical exercise:
Besides self-assessment, multiple-choice and true/false tests as well as quizzes for all
modules assessment, two main practical exercises developed for this module are:

- Working with others_Activity
This is a great teambuilding activity for students to use with almost any group stressing
and demonstrating that everyone’s role is important to ensure the team’s success, even if it
means picking up the work of others.
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Balloons in the air
Items needed:
One balloon for each participant, permanent marker, stop watch
Directions:
1. Prepare the balloons in advance by writing with the permanent marker a different
business area or department or key responsibility that relates to a working
environment on each balloon. For example one balloon will be sales, another one is
marketing, a third one can be HR or use job types for example sales person, CSR,
accountant, etc.
2. Distribute one balloon to each participant and ask them to blow up their balloons
3. Divide the group into teams of 5 to 10 participants depending on the size of your
group and ask each team to form a circle
Explain the ground rules of the activity to teams as follows:
• Each member in each team in their circle is asked to keep their balloon floating in
the air in front of them and keep them from falling on the floor.
• Once the activity starts, you will be calling out for individual participants from each
team to leave the circle and it’s the task of the remaining team members to take
over that team member’s balloon and keep it from touching the floor after their
team member leaves so the team can stay in the game.
• Start the game and ensure all teams are keeping their balloons in the air in front of
them.
• Begin calling team members to leave the circle of their team, team member should
react by keeping the leaving member’s balloon in the air.
• Keep calling team members out of each circle until half the team is left in each
team’s circle. The remaining team members in each circle have to keep the all
balloons in the air including the balloons of those leaving the circle.
Discussion points for trainer:
• What changes did each team make to compensate when members were called out
of the circle?
• How was teamwork important to keep all balloons in the air?
• How important is teamwork effort in keeping all functions of the operation working
(all balloon in the air)
• You can make the activity even more challenging by preparing 2 or 3 extra balloons
and dropping them in each circle while the participants are doing the activity and
discuss how they felt after adding that complication.
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The-5-minute-career-action-plan7
This interactive guide by Dr Wendy Broadwill provide educators with excellent ideas and
resources to help students to take stock, consider what is important to them and then help
them to produce their own strategy for personal career success.
The career focus guide
Use the guide to shape your thoughts and ideas and then define what you intend to do.
If you have a long list of aims, order them according to your priorities.

My career

Yes

No

Yes

No

Are you inspired by your work?
Do you use your strengths and talents at work?
Are you comfortable with your work colleagues?
Does your work allow you to reach your potential?
Are you valued and recognised at work in a way which is meaningful to you?
Do you have the right stress level at work for you?

My life
Are you in control of your life?
Do you have a clear sense of purpose?
Is there sufficient time for your family and friends?
Do you have enough time to do what you need to relax and remain healthy?
Is there sufficient time for leisure and to pursue your interests?

7

The-5-minute-career-action-plan: http://www.jobs.ac.uk/media/pdf/careers/resources/the-5minute-career-action-plan.pdf
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My needs
What do you need to feel fulfilled in life?

What motivates and inspires you?

What energises you?

What are your priorities?

What kind of work would you like to do?

My future
What would you do if you knew you couldn’t fail?

Is anything holding you back and if so, how could you change this?

What do you want to have realistically achieved by the end of your life?

What are your options and priorities for the future?

Create a realistic vision of your future, which takes into account your work and your life
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What do i need to find out about

What will i do? What are my broad aims?

Plan how to get there
This is where you decide on a strategy to achieve your career aims. If you want to
remain focused and committed to your aims, it is helpful to identify specific tasks to achieve
them. Your broad aims will set the scene and provide an overview of what you intend to do.
The next stage is to break these down into more practical step-by-step goals.
Setting SMART goals can help you to keep on track. These are clear objectives, written
simply and concisely which are Specific, Measurable, Achievable, Relevant and Timed
(SMART). They highlight exactly what you will do, specifying a clear, tangible outcome within
a set time frame. Each task needs to be something that you are willing and able to do, as
well as being relevant to your aims.
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How to set SMART goals

Specific

Identify a clear outcome that you want to
achieve

Measurable

How will you know when you’ve done it?

Achievable

Is it feasible within your time frame?
Are you motivated to complete it?

Relevant

Is it relevant to your career aims?

Timed

When will you complete this by?

Example:
Broad aim: To be promoted to Team Leader within the next 2-3 years
SMART goal: I will discuss my career aim with my manager by 30 April to establish the
feasibility of my plans and identify and agree a set of personal and professional development
targets by 31 May to enable my career progression.
Take action
This is where you implement your plan. However, even the most well thought out goals
can sometimes be challenging. Some ideas are highlighted to help you to stay on course.
• Assess your commitment to completing your goals
Unless you are totally committed to your goals you are unlikely to complete them. Reflect on
your goals and give yourself a score of 0-10 for each one, with 0 for no commitment up to 10
for total commitment. If your score is less than 10, what would have to change to achieve a
score of 10? Be sure to adapt your plans if required.
• Are your aims and goals clear and feasible?
Aims and goals need to be clearly defined and realistic if they are to be achieved. It helps if
they are slightly challenging, but still within your comfort zone.
• Make lists or use reminders
Making To-do lists can also be very useful, enabling you to have a real sense of progress
each time you tick off an item. Alternatively, try sending yourself a reminder in the form of a
text message to kick-start your momentum.
• Enlist some support
Involving others in action planning can increase the chances of successful completion;
identify friends, family, or a mentor who can support you and help you to stay focused.
• Brainstorm your way forward
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Procrastination can get the better of us all, so if this applies to you, try brainstorming what
to do next. Just write down anything and everything that comes to mind in relation to your
goal, without being judgemental. Then order the relevant items according to what is
important. This can break the block and get you started, even if things change later on.
• Reward yourself
In order to keep motivated while completing a series of tasks, it can make a difference to
reward yourself as you complete each major milestone.
Review progress
Situations and priorities can change so a regular review process is valuable to ensure
that your goals are still appropriate and allow new ones to be added. Decide how often is
best for you. If things go wrong, use the experience as a learning opportunity and revise your
plan accordingly.
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10 top tips for career action
planning
• Recognise what is important
in your career and life
• Know what strengths and
talents you can offer and how
you can add value to an
organisation
• Keep up to date with changes
in the work place and the
sector
• Identify any personal blocks
or life constraints and how
you can overcome them
• Have a clear vision of your
future
• Identify broad aims and
SMART goals
• Find people who can support
you in completing your goals
• Reward yourself for successes
• Mistakes can happen: use the
experience to learn and then
move on
• Be flexible, review your
progress regularly and be
willing to adapt and change

Notes
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Example of a SMART Career Action Plan
Broad Aim: To identify a new career where I feel that I can make a real difference

Goals

What will I do?
Make your goal SMART
(Specific, Measurable,
Achievable, Relevant)

1

Undertake online research to
Identify a local Career
Consultant; arrange an
appointment to consider my
career options; meet up.

2

Research and select a career
matching tool to identify
potential career options;
identify 3 job profiles of
interest.

3

Using the internet, identify 3
local organisations offering my
jobs of interest; arrange a
meeting at each organisation to
find out more about each role

4

Meet with staff in roles of
interest; reflect on and list the
pros and cons of each job to
enable me to consider the
reality of each option. Prioritise
the list of options.

5

Talk to Career Consultant to
discuss my career options in
more detail and decide what to
do next.

20 march

Spoke to Career
Consultant on 20
March; decided to
work shadow teacher
and art therapist

6

Organise and complete work
shadowing with primary school
teacher and art therapist to
enable me to make a career
choice.

30 April

Decided to pursue art
therapy as a career

Date to be
completed
by (Timed)

Outcome

Date
completed

10 Jan

Identified Career
Consultant;
appointment on 10
Jan

10 Jan

25 Jan

3 jobs of interest:
Teacher
Art therapist
Holistic therapist

25 Jan

10 Feb

Meetings arranged at:
Smalltown Primary
School; Smalltown Art
Therapy Group,
Essence Holistic
Therapy Clinic

10 Feb

10 March

Interested in
exploring teaching
and art therapy;
excluded Holistic
therapy as prefer to
be employed by an
organisation rather
than self-employed

10 March

20 march

30 April
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My SMART career action plan

Goals

1

2

3

4

5

6

What will I do?
Make your goal SMART
(Specific, Measurable,
Achievable, Relevant)

Date to be
completed
by (Timed)

Outcome

Date
completed
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6. Designing and implementing Entrepreneurship Education programs
An Entrepreneurship Education program is composed of a schedule of activities with
training goals, learning objectives, subject areas, methods, trainers, trainees, methods of
assessment, and locations. A good Entrepreneurship Education program is designed to
overcome problems, such as how long each section should take, the methods of instruction
for each topic covered, the measures you'll use to check that people have learned what you
needed them to learn etc.

The training process for improved performance

8

The key elements of an Entrepreneurship Education program include needs
assessment, course work, learning tasks, and practical application. Educators introduce new
information to trainees through course work or lectures. Learning tasks or activities, such as
case studies or role-plays, provide individuals with opportunities to work with the new
information in a small group setting. Practical experiences and application give the trainees
the opportunity to apply the knowledge and skills learned in a real-life or simulated
situation. The current level of the trainees’ skills will guide decisions on developing a training
program specifically for the group. For example, the objectives and goals for a program to
train students will differ dramatically from those for a program geared toward experienced
entrepreneurs learning a new skill.

8

The figure shows how an Entrepreneurship Education program is developed, proceeding from problem
identification, through needs assessment, training, and evaluation, to a change in behavior that results in better
performance.
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Approach
Oftentimes during trainings, the educator is expected to know all of the correct answers.
It is important to approach this training with an open mind and allow participants to practice
self-reliance in discovering solutions and choosing the best path forward. Here are some tips
for guiding rather than lecturing:
ü Provide participants with opportunities to teach themselves and come to answers
on their own.
ü Make it clear from the beginning that you as the educator do not have all the
answers. Everyone’s voice and involvement is important.
ü Ask questions rather than provide answers.
ü Engage participants in the process, and promote discussion instead of lecturing.
ü Encourage movement over sitting still.
Allow participants to have ownership over the process. Allow for more advanced
discussion if appropriate.

Design
During the planning of the training, the educator should select training activities and
structure, adapt training to be context appropriate, prepare training techniques, and
visualize the success in order to get into an effective training mindset.
1 Training activities
It is important to review the business section and its training topics and pre-identify
activities that may not be relevant for the group you are working with. If you have a mixed
group only does the activities that are applicable to all. While the empowerment and
leadership activities are designed to be appropriate for a variety of target groups, it is
important to review these sections as well. Some activities, particularly in the leadership
section, may be too advanced and/or you may need to remove some activities due to time
constraints.
2 Training timeline
The following options offer examples for structuring the timeline of training sessions:
ü Context appropriateness
ü Prepare your training techniques
ü Brainstorming opportunities
It is important to understand what schedule will work best for your participants. It is possible
that it could be different than these options. Remember to be flexible and aware of
women’s needs, other responsibilities, and demands on their time.
3 Feedback
During the course of training, you will receive both verbal and non-verbal cues that reflect
participants’ feelings and reactions to the training. For example, these cues could include
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how lively the group is, how deeply they are engaged, if they appear tired, etc. Be open to all
the feedback that is provided, positive or negative. Your response to feedback can model to
participants how they can react when given negative feedback or find themselves in difficult
situations. Adjust the training as necessary according to the feedback.

Implementation
During the implementation of the training, the educator needs to brainstorm potential
challenges in order to address them if they arise.
1. Processes
ü Create an outline of important concepts that can be handed to participants.
ü Encourage participants to share personal experiences.
ü Share best practices of successful examples
ü Use personal experiences to demonstrate your own vulnerability and
willingness to share.
ü Use physical movement and music to increase the energy and excitement
among participants.
Eco System App project prepared and lunched a “Peer-to-Peer learning Guide for
entrepreneurship education” that can be used during the implementation phase.
2. Brainstorm: Potential challenges and solutions
Brainstorm potential challenges you might face when conducting this training and potential
solutions to overcome them. It is important to prepare for challenges that may arise so you
are able to react effectively.

Monitoring
Last, you will create a monitoring approach and develop a post-training plan to support
your trainees.
1. Training surveys
There are free available feedback surveys in the internet allowing participants to provide
feedback. You can also make your own survey, if more appropriate. It is important to gather
feedback to inform and improve future trainings.
2. Evaluate yourself
Self-evaluation helps you review the expectations you had during the planning process and
compare them to what actually happened in the training. This can help you to prepare for
future trainings, as well as reflect on lessons learned, challenges, and best practices.
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9. Further reading
1. Eco System App e-learning courses
http://ecosystemapp.net/e-learning/
2. Eco System App website
https://www.ecosystemapp.net/
3. Economics of One Unit Worksheet
http://msfrankel.com/entrepreneur/logo_activity_legos.pdf
4. Entrepreneurship Education - A Guide for Educators
http://ec.europa.eu/DocsRoom/documents/7465
5. Entrepreneurship Education at School in Europe
http://eacea.ec.europa.eu/education/eurydice/documents/thematic_reports/135E
N.pdf
6. Entrepreneurship Education Hub - Eco System App
https://www.linkedin.com/groups/8493015
7. Entrepreneurship Education
https://ec.europa.eu/growth/smes/promotingentrepreneurship/support/education_el
8. EU Science Hub - Joint Research Centre – EntreComp Framework
https://www.youtube.com/playlist?list=PLGI5zHT2w7jAPsfSjWfatN4tlxJhvbj79. Peer-to-Peer Learning Guide for Entrepreneurship Education
http://www.ecosystemapp.net/learning-guides/
10. Projects and studies on entrepreneurship education
https://ec.europa.eu/growth/smes/promotingentrepreneurship/support/education/projects-studies_en
11. The 5 Minute Career Action Plan
http://www.jobs.ac.uk/media/pdf/careers/resources/the-5-minute-career-actionplan.pdf
12. The Entrepreneurship Competence Framework
https://ec.europa.eu/jrc/en/entrecomp
13. Training Course Material website
https://www.trainingcoursematerial.com/free-games-activities/creative-thinkingactivities/25-objects-game

